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DO NOW: Low Stakes Quiz
1. Assessment for Learning (AfL)
Which of these is an AfL strategy as coined by Dylan Wiliam and Siobhán Leahy:
A)   All pupils to write the learning objective at the start of each lesson.
B)  Clarifying, sharing and understanding learning intentions and success criteria.
C)  The learning intention should be differentiated into all, most and some.

2. Rosenshine’s Principles of Instruction
There are 10 Principles of Instruction, can you identify the intruder?
A) Daily Review
B) Teach in the zone of proximal development
C) Present new materials using small steps
D) Ask questions

3. The Learning Model
Study the Learning Model – a simplified model of how learning happens. From your learning 
so far, add labels, annotate in as much detail as you can. Pair and Share with a learning 
partner. Be ready to explain the process to your colleagues.
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3. The Learning Model
Study the Learning Model – a simplified model of how 
learning happens. From your learning so far, add labels, 
annotate in as much detail as you can. Pair and Share 
with a learning partner. Be ready to explain the process 
to your colleagues.





Intended outcomes:
• Recap and review how we learn

• L E A R N – Wanstead High Habits

• The quality of teaching and learning

• The importance of questioning

• Why

• Quality over quantity

• Challenge

• Engagement and participation

• Cold Calling, Say It Again Better, No Opt Out



Ready to







Introductory Lesson
• Why study geography?
• What will we learn?
• When we will learn it?
• How we learn? – What 

makes a geographer?

2. The Earth’s 
Structure and 
Tectonic Plates

4. Contrasting 
hazards at 
plate 
boundaries.

5. Impacts of 
earthquakes and 
management of 
earthquakes.

3. Types of plate 
boundaries and 
hazards.

Your Curriculum
To understand the Earth, its atmosphere, 
the activities of humans on its surface.

Interdisciplinary nature – geology, 
meteorology, biology, economics, politics 
etc.

Substantive knowledge: Typically, two 
disciplines – human and physical.

Knowledge of places E.g. UK, India

Knowledge of landscapes, processes

Knowledge of urbanisation, population, 
climate change

Disciplinary knowledge: we take samples, 
interpret data, form reports, explain, 
analyse and evaluate.



Your Curriculum
From the Year 7 Curriculum Booklet:

“Geography explains the past, illuminates the present and
prepares us for the future. What could be more important
than that?”

Sir Michael Palin for President of the Royal Geographical 
Society and television personality.

Geography inspires pupils to develop Education with Character
by developing the skills, knowledge and understanding to
become an informed active, sustainable and mindful citizen in
society.

Skills developed in Geography are: analysis, critical thinking,
data handling, decision making, evaluative, the ability to
justify, the ability to synthesis, using evidence, map reading
and interpretation.







Department Spotlights
D&T

English
Geography

Maths
MFL

Science

Challenge
Adaptive teaching

Questioning
Effective feedback

Teaching metacognition



Lesson Observations

•Literacy –
Reading/Comprehension

•Modelling

•Active vs. passive

•Metacognition

•Questioning flows



Teaching and Learning

• Common themes

• Mixed bag

Your Professional Development
• Performance management and 

development
• Department meetings

• INSET days
• Twilight

• Morning Briefings



The importance of 
questioning



Improving Teaching and Learning

If we want all pupils to learn more successfully, there’s probably more milage in 
just doing these core things better:

1. Challenge

1. Learning intentions

1. Explicit instruction (explanations, modelling, examples and 
questioning)

1. Scaffolding

1. Literacy – Reading and comprehension



The Power of 
Questioning

With great power comes great 
responsibility!



Task – Create a group list
In a group of 3-4 make a list of 
reasons why we ask questions each 
lesson.



• Checking understanding
• To gage to what extent our explanations and 

models have been understood
• Establishing prior knowledge
• Provides us with feedback
• Provides opportunities for us to feedback
• Know what to teach next / what needs to be taught
• Retrieval / Recalling knowledge
• Stimulate thinking
• Encourage reflection
• Reinforcing expectations of participation 



• Maintains behaviour and expectations
• Allows pupils to express their views
• Allows different perspectives to be heard
• Posing challenge
• Involving all pupils
• To articulate their understanding
• To develop their understanding of a subject
• The most effective teachers ask many questions to 

many pupils – Rosenshine, Chiles, Wiliam
• Learning intentions





Pedagogy reflection: 

When teachers ask the 
right questions and 
involves pupils, there is 
a greater probability 
that it will boost pupil 
performance.

Michael Chiles in 
Powerful Questioning



• Plan and sequence your questions.

• You must know your pupils, know 
your class.

• Know your pupils’ prior knowledge.

• Know the learning intentions.

Focus on Quality over Quantity



• Aim for questions that generate more than surface level 
thinking.

• Your delivery is just as important.

• Variety and balance between low to high order (surface 
to deeper).

• Ensure pupils are secure in the lower order questions –
remember rigour and depth before speed.

• Lower order questions are essential – core concepts and 
processes.

Focus on Quality over Quantity



• Consider the cognitive demands – Bloom’s can support. 

• The zone of proximal development.

• Stimulate thought.

• Build a desire to want to find out more.

Support literacy:
• Familiar words
• Use one command word at a time (avoid double 

commands)

Pedagogy reflection: Combining 
the use of lower order and higher 
order questions will be more 
powerful than using them in 
isolation.

Focus on Quality over Quantity



Curriculum planning
Task:

For an imminent lesson look at the specific 
learning intentions and write out some of 
the questions you’re are going to ask. 

Tips:
• Keep the learning intentions in 

mind.
• Balance recall questions and 

challenging questions that promote 
hard thinking.

• Remember to build and scaffold.
• How can your questions be 

inclusive?

Pedagogy reflection: How often does your department meet to 
discuss and plan the curriculum, including planning for those key 
questions?   



Blooms Taxonomy and Solo Taxonomy
I’m not a fan of 
Bloom’s or Solo 
BUT every pupil 
at every level 
needs full access 
to the Bloom’s 
Taxonomy 
spectrum.

Can also provide 
good question 
stems.



Challenge

• Consider the cognitive demands – Bloom’s can 
support.

• Move from surface to deeper level thinking.

• Build follow-up questions to promote intentional 
thinking beyond what the pupils can recall.

• The zone of proximal development.

• If the questions are too easy, something they already 
– unlikely to generate curiosity.



Higher-order questions elicit deeper and critical thinking…This does 
not mean that lower-order questions should not be asked. It is 
appropriate to ask questions to address all cognitive domains as long 
as the desired learning outcome is kept in mind and a good mix of 
questions is used during each teaching session. 

Task
Think of a typical higher order question for your subject/topic.

Annotate the question with:
• What knowledge and understanding would pupils need to know in order to answer it 

successfully.

• How might you change your approach to support pupils?

• What scaffold questions could you ask to build up to the main? 

In Department Task



Pedagogy reflection: 

How many times 
have you accepted a 
non-explanatory 
response because it 
was more of a hassle 
to challenge the 
pupil. 



• Maximise pupils’ participation in thinking, 
rehearsing and sharing ideas.

• Embed a questioning culture.

• Use strategies such as Right is Right or Say it 
again better.

• Know your pupils, including any barriers (Pupil 
Passports).

High Engagement and Participation



• Build relationships and respect.

• What to do with wrong answers.

• Delivery (tone, facial expression, your response).

• Thinking or wait time of 3-10 seconds.

High Engagement and Participation



• Follow up with a scaffolded question or re-word the 
question.

• Ask another pupil, but return to the original pupil –
do they now have a response/expand.

• Show that you value every contribution, even wrong 
answers.

• Do not interrupt.

• Circulate and get into the corners of your classroom!

High Engagement and Participation

• Too many pupils opt out.
• Say, ‘I don’t know’.
• ‘I said I don’t know, stop 

asking me!’
• Same pupils contribute.
• Certain pupils dominate.
• Feeling uncomfortable
• Fear of losing peer 

respect.



Every teacher experiences the awkwardness of a pupil claiming not to 
know an answer to a question. When this happens, the teacher might 
feel like they are doing a lousy job and rush to get the correct answer 
from someone who is likely to know.

Task
Think of an example where you 
have had a pupil respond with ‘I 
don’t know’ to your question. 

What did you do next?

How did you try and get that 
pupil to be involved and provide 
a response?





• No hands up and no calling out.
• Teacher chooses pupils to respond
• Establishes a routine – it could be anyone for any question.
• Pose the question – pause for thinking time and then choose a pupil.
• Inclusive - keeps everyone involved in thinking.
• Stops some pupils dominating.
• Prevents the habit of opting out.
• Embeds high expectations and ambition for all.



• No Opt Out helps in dealing with I don’t know responses.

• In the right spirit, No Opt Out supports pupils to build 
confidence, increasing their knowledge and overriding unhelpful 
defence mechanisms.

• It conveys a belief that ‘I know you can do this’ and reinforces 
high expectations of engagement and thinking.



• Supports pupils to produce high quality verbal responses.

• If you accept shallow responses without further development, pupils will 
assume half-formed answers are the norm.

• However, unless you allow pupils to offer their more basic ideas, you can 
deter them them from trying in future.

• With Say It Again Better, you accept initial responses but develop them 
each time.



Takeaways
L E A R N

Questioning

Challenge all learners

Ready for the term ahead:

• The Curriculum

• Introductory lessons – why, what and 
how

• Know your pupils

• Class Charts

• L E A R N pedagogy

• Engage in Every Lesson



Resources and follow-up
• Weekly Morning briefings and Monthly Twilights

• Books – Teaching Walkthrus and Powerful Questioning – (E-Book Edition 
available)

• Google Classroom: Wanstead High Staff Room – Code: 5y2iso5

• Podcast – Kate Jones and Michael Chiles

https://evidencebased.education/questioning-in-the-classroom/

50 minutes

• Rosenshine’s Principles Masterclass on Questioning.
https://www.youtube.com/watch?v=5EIH9LPODmQ
28 minutes

• Kitchen Pedagogy: Developing a Questioning Repertoire
https://www.youtube.com/watch?v=LAqde38TwE0
5 minutes

Twilight dates:
14th September
12th October
25th January
29th February
21st March
13th June.

https://evidencebased.education/questioning-in-the-classroom/
https://www.youtube.com/watch?v=5EIH9LPODmQ
https://www.youtube.com/watch?v=LAqde38TwE0


Please ensure you scan the QR code to complete the 
CPD feedback survey:



Engage in Every Lesson
DO NOW: Retrieval, 

Recall and Reconnect

Learning journey

Explicit Instruction
• Modelling

• Demonstrations
• Questioning
• Examples

Actively Practice
• Guided

• Independent

Review knowledge and 
skills.

Identify 
New Learning
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Education with Character


